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Abstract

Introduction: Marsha)) University Schoo] of Pharmacy (M SOP) in Huntingtoy, WV has adopted the flipped classroom
model. This conumentary is writren from the Perspectives of new and experienced faculty aboyr their first semester
eXperiences ip using the flipped classroom and aims to inform other faculty members who would like 10 use the flipped
classroom mode)

Description: The Bipped classroom method, a type of active leaming style, iny olves students “pre-loading™ the materia)
before class, resulting in class sessions designed 1o apply the material i a senies of active leaming exercises Faculty
members were asked to describe at Jeast one class session, explain their eXperiences, and provide recommendations for
improvement.

Evaluation: The Hstructor commentaries from three, firg Year courses at MUSOp
flipped classroom model can be utiljsed 1 a school of pharmacy.

Future Plans MUSOP wil} continue to use the
Perceptions of thys nmovative method
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Live
Digitized
Lectures

Digital
Lectures

(Erklarvideos)

Digital verfugbares Lernvideo
mit Erklarcharakter, um
einen zuvor definierten
Fachinhalt zu vermitteln.

Digitale Videos in der Lehre

(Lernvideos)

Videos zur
Demons-
tration

Digital verfugbares Ler video
ohne Erklarcharakter, aber
mit instruktionalem Wert.

Aufzeichnung von
beliebigen Bildschirm-
inhalten, zumeist mit
Audiokommentar

Electronic Copms
Lectures

Aufzeichnung von Folien-
prasentationen, zumeist

(E-Lectures) : ;
mit Audiokommentar

Ohne Publikum
aufgezeichnete und meist
eher kurze Lerneinheit.

Videopodcasts

Mit niedrigem Aufwand
produzierte Aufnahmen
eines Vortragenden.

Persike, M. (im Druck). Videos in der Lehre: Wirkungen und Nebenwirkungen.
In: Weinberger (Hrsg.). Handbuch Bildungstechnologien. Berlin: Springer.
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building task

Sasan Baleghizadch

Probanden in der Think-Pair-
Share Gruppe erzielten
signifikant bessere
Leistungen durch die Ko-
Konstruktion von Wissen beim
kollaborativen Arbeiten.
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Language Teaching Rese

Investigating the merits of pair workon a
text editing task In ESL classes |
Neomy Storch University of Melbourne, Australia

Think-Pair-Share

Empirische Evidenz

cours » use of pair work:
Although the literature on language pedagogy encourages the ‘u Ll : pwOrk .
language classroom, students sometimes secm reluctant to kX
" ks. This study investigated the merits ©

1 work on an editing task and by analysi:
: intact ESL te

second . ‘
icularly on grammar-iocuscd tas

Der Erfolg von Think-Pair-Share
hangt stark von dyadischen
Beziehungen innerhalb der
gebildeten Paare ab.

Steven J. Karau and Kipling D Williams
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< Soziales Faulenzen ist wirksam zu verhindern tber die
Eézr:gﬁf; Sichtbarmachung der Beitrdge von Studierenden

Anspruch und Evidenz

“ < In groBBen Gruppen geschieht dies effizient Uber
Prasenzphase digitale Kollaborationstools (z.B. yourpart.eu,
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Google Docs, Pingo, Google Forms)
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Audience Response Systeme

Audience Response Systeme
(ARS) erlauben das Stellen
von Fragen an alle
Lernenden gleichzeitig.
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ARS

Empirische Evidenz

Audience Response Systems
erhohen Teilnahme,
Aufmerksamkeit und
Engagement der
Studierenden und fihren
(kurzfristig) zu besserer
Lernleistung.
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ﬁudlenc_e Response Systems
or]trollleren Wissen und
steigern fachbezogenes
Selbstverstrauen.

Zudem_ﬂnden sich kaum
negative Effekte.
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BEME GUIDE

The effects of audience res
learning outcomes in health
education. A BEME systematic rev
Guide NoO. 21

SANDRA CAMPBELL & ANNAE OSWALD

CcOoDY NELSON, LUISA HARTL\NG‘
of Alberta, Canada

University

Abstract

Bm‘kgr\ml\dt Audience response SY qems (ARS) represent On¢
This systematic review

approac h to make ¢ lassroom Jearning mMore active. Although ARS

2ims TO examine the effect of ARS on learning

may have |wx|..\grngm\l value, their impact 18 ill unclear

outcomes health professions educaton

Methods: After @ comprehensive literature search, ™WO reviewers completed tile screening. full-text review and quality

assessment of comparative smdies in health professk ns education Qualitative synthesis and meta-and

lysis of jmmediate and

Jonger term knowledge scores were conducted
incduded Most studies evaluated ARS in lecures (20 studics) and in umlvrg(;hln‘.ue- (14
ARS. ,\h‘l.lr.ln.\l\si-« showed

Results: T enty-one of 1013 titles Were
studies). FC surteen studies repe wted qatistically significant m\p(n\cmmu in knowledge

sudy design Qualimive synthesis showed greater differences with pon-interactive

scores with

non-rand ymised
n pe wigraduates sixof 21 studics reported sudent reaction: 5 favoured ARS while 1 had mixed results

greatet differences W ith

teaching compar ators and

Jearning oulcomes These

Conclusion: This review prov ides some evidence 10 suggest the effectiveness of ARS in improving

findings are M yre stiking when ARS teac hing 1§ compared 10 1€ Jn-interactive sessions and when 0 mrmndnmm-d gudy designs

are used This review highlights the imporance of having high quality sudies with palanced compartors av ailable © those

making currk ular decisions
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bei Freiwilligkei
igke
Benotung. d It Und Ohne

Empowering or
compelling re|uctant
participators using
qudience response
systems

CHARLES R GRAHAM, TONYA R. TRIPP,
LARRY SEAWRIGHT & GEORGE L. ]OECKEL 11

Brigham Young Univessity, USA

ARSTRACT This article investigates the impact of a
(ARS) on student engagement 11 undergraduate university

purposes tcnmpelhng\.The aut
ARS on the engagement ¢
in class under porm

repvned that they are least likely
conditions. Reluctant p:mc\pnnr s of the helpfulness of
the ARS were Lumpnred to those of n¢ ,n-reluctant partich
srudent comments were analyZ dents with the
most negauve feelings about the ARS felt the way they did and which
value by the students.

dience response system, student engagement,

i s’ percepuuns
pators. Finally,
ed to determine why stu
teaching practices using the ARS were pﬁrtci\‘ed to have the greatest
nology-mtdmtcd teaching
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Examining the benefits and challenges of using audience response systems:

A review of the literature
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< Keine Vorab-Planung von Sessions
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Dr. Petra Bauer

Studierendengruppen erhalten ein Thema zur Bearbeitung.

Ziel sind Videos mit bis zu 5 Minuten Lange.

Videos sind binnen 72h zu erstellen.

Das zu verwendende Equipment ist nicht festgelegt.
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